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ACTIVE ARNING CYCLE

Having students deliberately speak with one another  and being an
active participant during a lesson is not a new innovation.  There are
numerous versions of how to get students engaged in active learning.
According to Silberman, M. 1996 (Active Learning: 101 Strategies to
Teach Any Subject), OWhen | earning is act
work. They use their brains...studying ideas, solving problems, and
applying what they learn. Active learn ing is fast -paced, fun, suppor tive,
and per sonal | Toleamsgraethingmelk it helps to hear it,
see it, ask questions about it, and discuss it with others. Above all,
students need to 'do it' --figure things out by themselves, come up with
examples, try out skills, and do assignments that depend on the

knowl edge they already have or must acqui

The Positive Engagement Project incorporates a simple cycle of cuesto

add to lessons that signal to the students when to learn with a partner

(Turn and Learn) and when to give their a ttenti on back to the

instructor ( Return Q + A). When | look back on my college days, |

remember walking out of a lecture with a friend or two and scheduling

study sessions to ol earnd whahour.we just | i
felt that exdainlttosomeohedimeélydid ndt wunder stand |
It is with that thought in mind that we incorporate the Active Learning

Cycle into all learning opportunities.  Within lessons presented to

students, it is importantto pause frequently to give them an

plef

www.PEPnonprofit.org



opportunity to work with t he information they're given.  You may ask
them to respond to a question, to summarize important concepts in

writing, 0 r compare notes with a partner.

We have several variations of both pieces of the Active Learning

Cycle 0 Turn and Learnand Return Q + A. Though these are
simple concepts, they are sometimes the easiest parts of a lesson to skip.
The idea is to present your learners with a question that requires some
thought and can be discussed with others. This allows the students to
gain confi dence answering whole group, because they do not feel
singled out or required to have a ready answer, as they have had an
opportunity for trying out their idea and refining it before presenting it

to a lar ger group.

L earning Partners

o
't is important tarseéersp; gar nin
in your class right away. Learning Partners |
are pairs of students that will work together ’ . -
whenever the d Tur n a n dtechnigwe risn 6 ——
used in the classroom. Be sure to assign L earning Partner s rather
than just saying "Turnand L earn". When you don't assign partners,
stud ents frequently turn to the more  popular student and leave the
other person out.
Give your Learning P artners a title that clearly differentiates them
from each other. Here are someexamples: 16 s and 20s, peanut
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and jelly, rig hts and lefts, or any other clever combination  you decide to

use. For our examples, we wil!/| use the term

Turn and Learn (Class Conference Cue)

Turn and Learn is a s trategy/cue to get students actively involved in

classes of any size. This technique requires students to (1) think

individually about a topic or answer to a ques tion; and (2) share ideas

with Learning P artners. There are multiple ways to use the Turn and

Learn to promote student engagement and allowing them the

opportunity to verbally express thoughts and information. The
techniqueds name is exactly what we want

bodies) and Learn (not talk, but truly learn the information).

For any of the options bel ow, be sure to allow orefl e
the students actually work with each other. Students need the

opportunity to process the information before engaging with another

student . The oOorefl ectionfstudenhed i ncr ease:
responses.
Option A: Ref |l ect é.Afefagkiigh and Lea

guestion or teaching a small portion of a lesson, have the students

reflect silently about their answer or new information by saying, olrake
a sec and reflect 6 .Depending on the co mplexity of the question or
information, the Reflection time can vary from ten seconds to upwards

of a minute.
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After the Reflection time, have the students work with a partner to

compare or discuss theTumamded.polhhsees by s a)
students wil | respond Uearn &8 aggndigt hen begin conf e
with a partner. Again, depending on the complexity of the question or

information, the Turn and Learn time can vary from 30 seconds to

upwards of two minutes.

Option B: Writeé. . TAditteantvaiaiod L e ar n

might be to have the students write their individual answers. The

process remains the same; start by asking a question or teaching a

small portion of a lesson, then have the students write their answer or

new i nfor mat i dnietbTyyltsandyWrite j , 00 Depending
on the complexity of the question or information, the Write time can

vary from 45 seconds to upwards of two minutes.

After the Write time, have the students work with a partner to compare

or discuss their writtenre s ponses byurrsaady 6ng, Tbhe
students wil/l r desamodn da nbdy tshaeyni nbge gd n conf e
with a partner. Again, depending on the complexity of the question or

information, the Turn and Learn time can vary from 30 seconds to

upwards of two mi nutes.

Option C : Refl ect é. . Compare,A Tur n,

further variation includes the skill of comparing and contrasting
information. The Compare step gets students to synthesize their ideas
and come up with differences and similarities amongst their two

separate concepts. The process has a couple of more steps then the
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